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	  	  	  	  	  	  	  INSTRUCTIONAL	  LEADERSHIP	  

	  

Unquestionably, a major determinant of school 
effectiveness resides in the will, determination and 
capacity of school leaders to embrace the notion of 
instructional leadership. Indeed, reflective within 
all effectively functioning schools, is the impact of 
school leaders who subscribe to and are committed to 
this philosophical understanding and its translation 
into practice. 

What then is instructional leadership? Put simply, 
instructional leadership is a process and practice 
whereby school leaders exploit and harness their own 
personal knowledge, skills and understandings about 
teaching and learning as well as the expertise of 
others, to cultivate and nurture best pedagogical 
practice within the classroom in their quest to 
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maximise student learning outcomes through the 
delivery of an authentically tailored school 
curriculum. 

Too easily, in the hurly- burly of daily school life, 
can our school leaders become distracted from the 
“main game” and become lost in the “world of 
administrivia”. The temptation to divorce oneself 
from the reality of the classroom and the “core 
business” of our schools is forever present. 
Effective school leaders never allow themselves to 
succumb to such diversions and pressures! 

 

They manage and prioritise their time to ensure that 
their students are given every opportunity to achieve 
and succeed within an environment that is responsive 
to their needs and highly conducive to learning – an 
environment where-in best practice teaching is 
enjoyed, fulfilling and highly productive on a daily 
basis. They accept personal accountability for 
student learning and accountability for what students 
may or may not become! They take absolutely nothing 
for granted! They are in it “boots and all.” As 
helpers, evaluators, integrators, designers and 

experimenters they always remain the “Stars of the 
Main Game!” 

AN	  INSTRUCTIONAL	  LEADER’S	  “REAL	  
ACTION”	  CHARTER	  
Instructional	  leaders	  commit	  to:	  

• Playing positive, interactive and participatory 
leadership roles in the development and design of 
the curriculum and its implementation at 
classroom level. 	  
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• Regularly visiting all classrooms specifically 
for the purposes of: 
(a) Personally modelling “best practice pedagogy” 
(b) Sharing “pedagogical gems” 
(c) Being “Partner Teachers” through working co-

operatively with classroom teachers and 
engaging in the learning task at hand 

(d) Teacher profiling to elicit teacher strengths 
and weaknesses and acting upon their evidential 
findings to improve classroom teaching. 

(e) Mentoring and coaching teachers, particularly 
beginning teachers and others considered to be 
“at risk” in terms of the “art of good 
teaching”. 

(f) Assisting with teacher planning 
(g) Monitoring student learning outcomes with a 

particular emphasis upon gauging the progress 
being made by students with “special needs” and 
others considered to be at “educational risk” 

(h) Raising teacher consciousness of differing 
“student learning styles” and the need to cater 
for individual differences through the 
application of a diverse range of teaching 
strategies. 

(i) Enhancing the over-all conduciveness of the 
teaching learning 
environment by ensuring that an appropriate 
range of human, physical and material resources 
is readily available and accessible 

(j) Addressing classroom organisational and 
management issues. 

• Planting a “pedagogical seed” each and every day 
and nurturing it until it is well-rooted and 
bearing fruit. 

• Professionally conversing with all teachers about 
teaching and learning on a daily basis. 
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• Facilitating regular, on-going, school-based in-
service incorporating a highly structured and 
intensive Teacher Induction Program. 

• Recognising, celebrating and rewarding teacher 
initiative and success through instituting “Whole 
School Best Practice Peer Sharing” as a 
collaborative team endeavour 

• Conducting regular, clinical data reviews and 
analytic re-assessments to inform teaching and 
learning and to establish the extent to which 
goals and targets are being met 

• Encouraging school staff to confidently embrace 
change and think “outside the box” and to trial 
new programs, initiatives and strategies without 
fear in a “risk-tolerant” environment 

• Ensuring that teaching and learning remains the 
central focus of all staff meeting agendas 

• Protecting “Teachers’ Teaching Time” 

• Recruiting and/or training staff to lead a 
“pedagogical revolution” 

• Encouraging staff to continually reflect upon 
their own teaching through “self-evaluation” and 
“shared evaluation” with peers, their students 
and supervisors. 

• Establishing professional staff relationships 
which are both enduring and enabling 

• Being “Stars of the Main Game” prioritising 
student learning and welfare above all else 

• Never being complacent in terms of “This is as 
good as it gets!” 

• Removing the barriers and blockages that impinge 
upon student learning 

• Tapping the resource potential of the entire 
school community to further enrich educational 
opportunities for both teachers and students. 
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• Keeping abreast of modern developments in 
education and freely sharing this knowledge and 
understanding within the total school community. 

• Ensuring systemic and community expectations 
remain complementary and are being met within the 
framework of the school’s curriculum, its 
policies and day to day operations. 

• Self-initiation of innovatory measures and 
experimentation to address problems impacting on 
student learning. 

• Streamlining communication as both a tool of 
sharing and as a tool of gleaning information and 
knowledge 

• “Fire-side Chats” with individual students and 
groups of students to monitor their progress and 
to identify the extent to which their educational 
needs are being met. 

• Strengthening the home/school partnership 

 

	  	  	  	  	  	  	  	  	  	   	  

          Instructional Leaders are 
inspirational, curriculum-focussed “team 
players” 
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       They operate in a “power with” and 
not a “power over” environment 

            To rate as an instructional leader an 
understanding and appreciation of the systemic 
curriculum is imperative. Displaying curriculum 
leadership therefore is not only complementary to an 
instructional leadership role but will always remain 
acutely embodied within that role. After all it is 
the curriculum that provides the school’s plan of 
instruction! 

Engaging in curriculum development and responsively 
tailoring learning experiences to meet the specific 
needs of each student cohort and the individuals who 
comprise these cohorts requires a leader’s commitment 
that extends far beyond the normal levels of 
accountability. 

             Leaders who collaboratively work with 
teachers and personally immerse themselves in school-
based curriculum development quickly earn the respect 
and confidence of the total school community. They 
are seen as “team players” fully conversant with the 
task and challenges at hand and as “participants” 
rather than “casual observers or bystanders”. The 
impact of their “hands-on involvement” at this 
operational level should never be under-estimated. 

	  	  	  	  	  	  	  	  	  	  Working as a team they establish and promulgate a 
shared vision and cement the knowledge, understanding 
and commitment so vital in the development and 
consolidation of that highly structured curriculum 
platform upon which pedagogical excellence so heavily 
relies and is destined to flourish.	  

 It simply makes good sense for teachers to know what 
it is they need to teach and when it is expected they 
should teach it. When a highly structured Whole 
School Curriculum Program is designed to accommodate 
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both these dimensions not only is continuity of 
learning guaranteed but our teachers are afforded the 
necessary direction and security thus enabling them 
to successfully plan for and achieve the stipulated 
curriculum milestones.  

HEAD	  TEACHER	  OR	  SCHOOL	  PRINCIPAL?	  
	  	  	  	  	  	  	  	  	  	  	  	  	  	  Effective School Principals proudly wear the badge 

of being instructional leaders. First and foremost, 
they regard themselves as “Head Teachers” and 
prioritise their time at the chalk-face “mixing it” 
with students and teachers in their quest to maximise 
student learning outcomes. Their reputation as proven 
educators and skilled practitioners has largely been 
earned through their own personal classroom journeys. 
Now they are well positioned to share their expertise 
and experiental wisdom in their quest to improve 
their school’s status and identity as a provider of 
quality education. They possess the skills and 
knowledge necessary to combine both the human and 
material resources of their school and its community 
to form an effectively functioning “hub of 
excellence” 

    Good teaching is what motivates and engages the 
learner and reaps the dividends all educators seek – 
a simple, well-researched truth that has stood the 
test of time. Instructional leaders remain fully 
cognisant of this fact and fearlessly rise to the 
challenge. They do so through personally immersing 
themselves in classroom life. It is here, in the true 
seat of learning, that they adopt a “critical friend” 
stance sharing their own pedagogical expertise and 
assisting teachers to improve their “salesmanship 
skills” and expand their “dynamic teaching 
repertoires”. 
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                         Instructional Leaders 
immerse themselves in the life of the classroom  

    RELATIONSHIPS – THE KEY TO SUCCESS 

“Relationships” is an instructional leader’s 
“password” to gain classroom entry – the “passport” 
to making a real difference. Trust can only be 
established when relationships are genuinely strong 
between the parties involved. Teachers are 
justifiably suspicious of classroom intrusions and 
little can be accomplished when there is any doubt 
about the real intent of the leader’s classroom 
presence. Instructional leaders must earn trust and 
respect through displaying their referent skills and 
curriculum and pedagogical knowledge by being part of 
the teaching act and not simply being there as casual 
observers or bystanders. 

       Initially they may well tread delicate ground 
particularly when teachers suspect their prime 
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motivation to be centred upon the issue of under-
performance. As collegial bonds are strengthened over 
time and relationships are cemented through an 
acknowledgement of the good and the value of the 
individual, these sensitivities and feelings will 
eventually dissipate and the real purpose of the 
instructional leader’s role will become apparent and 
be undoubtedly welcomed. 

      Teachers will warm to the role once they become 
convinced of the sincerity of the service provider 
and the benefits to be derived from his/her 
contributions. Success therefore remains wholly 
dependent upon the behaviours exhibited by the leader 
and the merits of what and how it is shared. The 
proof of the pudding remains in its eating and if, 
after each and every interactive classroom session, 
the teacher can state, “I’ve learnt something new 
today!” then  school principals can rest assured that 
they have truly earned the status of being 
instructional leaders in their own right. 

      A major challenge confronting every 
instructional leader is the need to assist classroom 
teachers in the formidable task of catering 
effectively for individual differences in the 
delivery of the curriculum. For far too long now 
there has been a tendency for teachers generally to 
pay only “lip-service” to the indisputable need to 
address this classroom management and organisational 
dilemma. 

         It is common knowledge that “student 
learning styles” weigh heavily upon the achievement 
of student learning outcomes and consequently 
curriculum programming and classroom teaching 
strategies need to be designed to accommodate these 
individual differences to whatever extent is 
possible. Instructional leaders, “worthy of their 
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salt,” will never walk away from assisting teachers 
in responding to this call. They know that in order 
to make a difference, classroom teachers must cater 
for difference! 

         Engaging students in learning necessitates 
the adoption of a variety of teaching/learning 
strategies and the role of an instructional leader is 
to ensure that classroom management and 
organisational structures reflect this diversity. As 
helpers, instructional leaders through their 
observations, record the “reality of the classroom”, 
report their perceptions to the teacher and suggest a 
range of viable alternatives. 

         

 

  In catering for differing student learning styles 
it is essential that classroom teachers practise 
strategy diversification embracing: 

• Whole Class didactic teaching to introduce 
new concepts 

• Group teaching based upon a variety of 
grouping arrangements (Family 
Grouping/Friendship Grouping/Achievement 
Level Grouping etc) to enrich and 
consolidate previous learning 

• Paired Learning /Peer-assisted Learning 

• Individualised/Contractual Learning for 
enrichment, extension and reinforcement 

• Personalised Learning governed by student 
freedom of choice 

        Instructional leaders make it their business 
to ensure that teaching touches the heart of each and 
every individual student. They remain 
environmentally-conscious in ensuring that no student 
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becomes learning- alienated simply because of the 
teaching strategies being employed by the classroom 
teacher or the prevailing classroom tone or climate. 
They provide wise counsel to those staff members, 
who, by their actions, are seemingly locked into a 
“one-size fits all” mentality. They work with these 
teachers in exploring and experimenting with new and 
innovative student-centred modes of curriculum 
delivery. 

COMMUNICATION SKILLS – AN ASSET TO 
BE HONED 

          Instructional leaders need to be great 
communicators. They converse freely and continually 
with all stakeholders within the total school 
community – with school staff, with students, with 
parents, with their superiors and with others within 
the broader community. They do so not only to share 
their own personal vision and to promote the “what 
is” but perhaps even more importantly, to glean and 
identify the expectations and needs of those whom 
they serve. They listen with true intent and purpose. 
They analyse, evaluate, filter and “take on board” 
any pertinent messages heard and constructively 
endeavour to accommodate those either directly or 
indirectly impacting upon student learning. They are 
constantly “feeling people out” – seeking their views 
about what could and should be a better “educational 
to-morrow”. They actively seek and value “feed-back” 
and learn from it. 

         Instructional leaders know full well what it 
is that attracts their clients .They know what 
constitutes that “magnetism” which generates that 
love of and zest for learning which is so essential 
for student engagement. They proactively share this 
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knowledge with teachers and model its application 
within the school classroom settings. 

         As General Managers of “Multi-Million Dollar 
Educational Emporiums”, school principals together 
with their “sales staff” are charged with the 
responsibility of catering for the learning needs of 
an increasingly discerning client group. In 
successfully responding to this challenge these 
“retail outlets” must be driven by “market forces” as 
they strive for “customer satisfaction”. 

          CLIENT / CUSTOMER SATISFACTION 
DEMANDS 

          WHAT THE “MARKET FORCES” TELL US: 

• Product Packaging and Product Marketing are 

important 

• Product must be within the purchasing power of 

the client 

• Personalised service by sales personnel is 

paramount 

• Product must be need-fulfilling and have 

sustainable nutritional value 

• Products past their “use by date” fail to 

attract the discerning purchaser 
 

          Instructional leaders, like the managers 
of all commercial enterprises, acknowledge and 
respect these “market forces” and do everything in 
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their power to respond to their clients’ call. These 
“Five P’s” should underpin all “critical 
conversations” between the instructional leader and 
the classroom teacher. The competitive nature 
characteristic of an ever-changing global society 
taxes the ingenuity of all service providers in 
their quest to attract a clientele following. 

            Students themselves constitute a highly 
under- valued information source and instructional 
leaders as well as classroom teachers stand to gain 
great insights into the teaching/learning act and its 
effectiveness in engaging the learner simply by 
opening dialogue with those at the receiving end of 
the instructional cycle- the clients subjected to 
“taste-testing” each and every day! Regular “fire-
side chats” with individual students or groups of 
students can be ever so revealing in more ways than 
one and should become the rule rather than the 
exception. Teachers should be encouraged, at the end 
of each school day, to seek “feedback” and ask their 
students such simple questions as: 

• What did you enjoy most about school today? Why? 

• What particular lesson/activity did you find most 
interesting? Why? 

• Did you learn something new today? What? 

• Were you bored or non-engaged at any time 
throughout the day? Why? 

 

Effective	  instructional	  leaders	  are	  
bearers	  of	  the	  “partnership	  torch”.	  
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They recognise the 
important role of the            
home in the educative 
process and realise that 
their school-based 
endeavours can be 
significantly enhanced 
and are more likely to 
succeed when and where 
parental support 
manifests itself.  

For the instructional 
leader parents therefore 
become part of the 
equation and valued 
members of the “school 
family”. As such the 
leader accepts 
responsibility to 
provide them with every 
opportunity to 
understand the school’s 
curriculum, to 
wholesomely participate 
in school life and to 
learn how best to 
support their children’s 
education. 

Mums and Dads deserve no 
less! Never should they 
be kept out of the loop. 
Again it will be the 
leader’s relationship 
building and 
communication skills 
that will save the day. 
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Harnessing “parent 
power” to maximise 
student learning 
outcomes will always 
remain a priority 
consideration – a vital 
element within every 
instructional leader’s 
“game plan”. 

Communication is the life blood of all sustainable 
partnerships and 
instructional leaders 
apply it freely and 
purposefully in their 
quest to fully integrate 
the human resources 
available in order to 
complement and 
ultimately benefit 
student learning. 
Successfully cementing 
home/ school links 
stands as true testimony 
to the integration 
skills possessed and 
displayed by the leader. 

I AM MANY 
THINGS   

………………… 
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“First and foremost, I AM A 
TEACHER! 

  I am a designer and 
curriculum 
planner 

  I am an evaluator and 
“critical 
friend” 

  I am an integrator and co-
ordinator of 
resources 

  I am a helper, coach, trainer 
and mentor 

  I am an experimenter and 
innovator 

  I am a communicator and 
sharer 

  I am a team and relationships 
builder 
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 I am a school/community 
partnership 
builder” 

 

              YES, 
I AM  

   AN INSTRUCTIONAL 
LEADER! 

 

                                                                                                    

 
 

 

 
 


